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CHICHESTER FESTIVAL THEATRE
Chichester Festival Theatre is one of the UK’s flagship theatres, renowned for
the exceptionally high standard of its productions as well as its work with the
community and young people. The Festival Theatre’s bold thrust stage makes
it one of England’s most striking playhouses; a studio theatre, the Minerva
Theatre, sits nearby.
Rooted firmly in its community, the Theatre runs a Learning, Education and
Participation (LEAP) programme that is a beacon of excellence and inspiration
to its local audience, as well as being home to the country’s largest youth
theatre with over 800 members.
LEAP creates a year-round programme of practical workshops, projects, talks,
tours and performances. We aim to excite and inspire individuals that engage
with us, encouraging all ages and abilities to take part.

EDUCATION AT CHICHESTER
FESTIVAL THEATRE
Our education work offers vital opportunities for students to develop transferable
skills, such as communication and teamwork, alongside an awareness of creative
careers available.
Inspire your students through exciting workshop opportunities linked to our
productions, or partner with us for long-term projects designed to develop
learning across curriculum topics.
We also offer a range of talks and events linked to productions, enabling
students to hear about how our work develops from page to stage.
For details about opportunities for schools at Chichester Festival Theatre,
visit cft.org.uk/schools or contact us at leap@cft.org.uk or
call 01243 784437.
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ADAPTING THE BUTTERFLY LION
Our stage version of The Butterfly Lion honours Michael Morpurgo’s original
story, whilst creating new parts of the tale on stage.
We begin our story in 2019, and arrive with one of our characters,
Michael Morpurgo, at his old boarding school. He is met with memories
from his time at school.
A current pupil, Nathaniel meets Michael who is visiting to give a talk to the
students about his life, but suddenly Michael remembers another important
story he has to tell.

‘Time. Stretches and warps and snaps back suddenly.
In an instant, an impulse becomes a thought,
becomes a possibility, becomes a plan.’
Using the changing time periods in the original book (you can find out more
about these from Michael himself later in this pack), we then hurtle back to
Young Michael’s days at school using clever theatre technology. We see an
unhappy Young Michael who wants to run away from his school and head
back home to his family.
We use time as a big theme in the play, and it’s a key thing in lots of our
characters’ lives – their understanding of time and their own memories
of events have a huge impact on what they do and how they feel.
After a mission to break free from school doesn’t quite go to plan, Young
Michael meets Old Millie who, after bringing him in from the cold, tells him
a remarkable story that at first belongs to someone she knew, Bertie,
and eventually becomes her own story to share.

‘Have you ever been to Africa, Michael?’
In our production we meet different generations of the same character, and
the playwright, Anna has introduced these as different actors playing the
same character across different time periods. We meet an actor playing
Michael Morpurgo as he is today, and then Young Michael. We also meet
Young Bertie and an adult Bertie, the protagonist in the story. We also meet
Young Millie, Millie and Old Millie, all of whom tell our story across different
generations and in different places, from rainy England to the dry veld
of South Africa.
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Millie’s story has a big impact on Michael, who is intrigued to find out more.
Millie and Young Michael are important storytellers in our production, helping
us to understand what is happening and the impact it has on each character.
There are interesting differences between a narrator seen in some plays and
our storytellers – those seeing the production can explore the important
contrast after watching.

‘Africa, France, here. It’s fading, like a sunset,
it’s dissolving.’
We won’t give lots away about the end of the story, but after Michael has heard
what Millie has to say, he desperately wants to find out more, and ends up back
at his school asking questions about a hero. Will he like what he finds out?

cft.org.uk/schools
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WHAT HAPPENS IN OUR STORY?
Here’s a handy guide to everything that happens in the story…

ACT ONE
We begin in 2019,
and Michael is visiting
his old school to talk
about his life as an
author. Some sudden
memories encourage him
to tell a story from his
days at school.

Young Bertie
attempts to abandon
the lion cub on the veld
to save him from the
circus. Monsieur Merlot
arrives to news that the
lion has escaped.

Just then, the lion
miraculously returns.
Monsieur Merlot
promises to look after
the lion. A very sad
Bertie promises the
lion that they will
be reunited.
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We move back in
time to 1953, and
Michael decides to run
away from school and is
discovered by Old Millie,
an old lady living in a
nearby house, with
lions on the gate.

Young Bertie is
later told that he will be
sent to boarding school in
England and the lion cub
will be sold to a French
circus-master named
Monsieur Merlot.

In England,
Young Millie meets
Young Bertie soon after.
They share stories of their
upbringing and meet every
Sunday. They grow fonder
of each other as they
get older.

Old Millie begins
to tell the story of a
young boy named Bertie and
his experiences as a child
growing up in South Africa
in 1904. It is dangerous and
there are many wild
animals living on the
nearby veld.

Young Bertie and
Isobel, his mother, take
the lion cub into the
house and care for it.
He is allowed to keep
and raise the lion.

As they grow up,
Millie and Bertie study
in different places, and
eventually World War One
changes their lives.

In the story, Young
Bertie spots a lioness
and her cub, and claims
both have white fur.
Nobody believes him, and
later his father shoots
the lioness!

Later, Young
Bertie finds the lion cub
and saves it from the
hyenas pursuing it.

Bertie decides to
join the Army, and we
see the impact it has
on him and others.

6

ACT TWO
In the midst
of gunfire, Bertie is
shot. He nonetheless
shows great courage
to rescue two wounded
soldiers in the midst
of the trenches, a
horrible place for
them to be.

Bertie returns
to England as a hero
and marries Millie in
the local village church.
They live together with
the lion. The trio grow
old together until the
lion eventually
passes away.

Bertie and Mille
decide to honour
the lion in a very
unique way.
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Millie is
nervously waiting
for any news
about Bertie and
his regiment,
but he never
contacts her.

Bertie convinces
his Colonel to allow him
to return home with
the lion, the symbol
of Britain.

When their
tribute is complete,
something remarkable
happens as butterflies
begin to visit.

Millie becomes
a nurse in France,
treating wounded soldiers,
in hope of finding Bertie.
She eventually reads about
Bertie’s bravery. The article
mentions that Bertie is
recovering in hospital
in Saint-Gratien, ten
miles away.

They find Monsieur
Merlot in a badly damaged
house. He recognises Bertie,
who is finally reunited with
the lion. Bertie promises to
take care of the lion and
Monsieur Merlot.

Upon their
reunion, Millie cares
for Bertie. On a visit
to a nearby café, Millie
sees a poster for the
Cirque Merlot.

Millie asks the
café owner and
customers of the lion’s
whereabouts. They learn
the tragic story of what
happened to Monsieur
Merlot and his circus
during the war, and
find out where
he lives.

Old Millie
completes her story
for Young Michael,
and he sneaks
back to school.
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THE BUTTERFLY LION THEMES
We’ve highlighted the key themes explored through the story, with suggested
starting points for discussion or practical exercises for the classroom.
Nature and Nurture – When Bertie meets a vulnerable white lion club in South
Africa, he wants to help him and make sure he is cared for, but might it be best
for the lion to grow up adjusted to the wild African environment?
Q: Is it safe for wild animals to be raised and domesticated in a human
environment? What challenges might there be?
Q: Imagine if you took a lion home after school – what would those you live
with say to you? This conversation can even be written down and acted
out by pupils.

Love and Friendship – As well as the relationship between Bertie and his lion,
Bertie and Millie’s relationship is explored in the story. The pair start as childhood
friends, but as the story goes on, they become inseparable partners who support
each other in difficult times.
Q: What is an example of an act of kindness you would do to help somebody
who you loved, like a family member or close friend?

Bravery – Bertie goes to France to fight for his country whilst at the same time
hoping that he might have the chance to find his lion. Bertie heads straight into
the First World War, putting his life at risk for the chance to protect those who
matter to him.
Q: What do you already know about the conditions for soldiers in the First
World War, and how could you describe them?
Q: Which countries and places were involved in the First World War, and
when did it take place?
Q: When is an example of a time you have been scared and have faced
those fears?

cft.org.uk/schools
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Resilience – Bertie is separated from his lion for most of the play, something
that deeply affects him. It seems unlikely that they will ever be reunited,
but he remains confident that they will find each other again.
Q: Why is it important not to give up in difficult situations?
Q: Are there any other characters in the story that face similar challenges?

Memories and Stories – The play begins with Michael telling a story from his
childhood. Millie also tells a story of her life. Both stories keep their memories
of events and people they knew alive, and pass on what happened to new
people each time.
Q: How can the stories we tell allow us to remember people and places
that we no longer know or visit?

Different Generations – Old Millie and Young Michael form an unlikely bond
as she shows him kindness and tells him a story about her life. Sometimes,
different generations of people don’t get the chance to talk and find out about
each other’s lives, but our story is different.
Q: How could older people and younger people learn new things or benefit
from talking to each other more?

Circus – Although we don’t visit the circus itself in our story, we meet Monsieur
Merlot, a circus-master who takes the white lion cub away to be the star of his
circus. In a twist of fate, it turns out to be a safe place for him as Monsieur
Merlot keeps a promise to Bertie that he will look after the lion.
Q: Do you trust Monsieur Merlot when he promises to look after the
white lion?
Q: What do you think about animals being in a circus?

cft.org.uk/schools
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KEY CHARACTERS
BERTIE
Young Bertie is excited and curious. Having grown up on the veld in South Africa,
he has a natural love of nature and animals. He is caring and compassionate and
this is shown both in his relationship with the lion cub he saves during his time in
South Africa, and also in his friendship with Young Millie during his time in England.
Bertie is courageous and clever. He uses both of these traits during his time at
the front in the war, firstly to save two fellow members of his regiment and then
to convince the colonel to allow him to return to England with his lion.
MILLIE
Young Millie enjoys having new experiences and hearing about the adventures
of others. She shows this in her childhood activities of climbing trees and playing
with her kite and then by meeting Young Bertie and learning about him and his
own experiences of childhood in Africa. She is determined to be independent
and is very clever.
Millie is empathetic and caring. We see this mainly when she decides to travel
to France to become a nurse in the war effort. She is reunited with Bertie and
develops a strong emotional connection with both him and his lion that lasts
for decades.
Old Millie reflects on an action-packed life. She lives in her house with her dog
Jack. She shows kindness by inviting Young Michael into her house to tell the
story of her life, trusting him to take care of her story, and to make sure that
he is ready to face his own challenges.
MICHAEL
Young Michael is new to his school and is struggling to adjust to his new
environment. One day, he decides to run away and encounters Old Millie who
tells him the story of the Butterfly Lion. He is worried about being in a new
school, and is desperate to go home.
Michael is a famous author who loves telling stories and is excited to return
to his old school for the opportunity to share a story from his childhood. Whist
there however, he is plagued by memories that unsettle him from his past.
He is determined to work out what the truth is about a very old story.
JAMES
Bertie’s father is stern and often tells him off. He is a farmer and strives to look
after his family and do the best for them. He eventually agrees to let Bertie take
care of the lion cub, but it furious when Bertie tries to make sure Monsieur
Merlot doesn’t take the lion away.
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ISOBEL
Bertie’s mother is kind, caring and wants the best for her son. She decides to let
Bertie keep the lion as she knows he feels lonely growing up in South Africa with
no other people around. She is unwell at the start of our story, and eventually
grows weaker.
MONSIEUR MERLOT
He is our French circus-master who recruits Bertie’s lion as the centrepiece of his
new circus. He has good intentions and promises Bertie he will care for the lion like
a son. He makes good on this promise even in the midst of the First World War.
THE WHITE LION
The lion is saved whilst being attacked by hyenas and is cared for by Bertie. He
grows strong, but as he wasn’t raised in the wild, is more timid than a wild lion.

cft.org.uk/schools
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EXPLORING CHARACTERS
CHARACTER OUTLINES
Create a character outline on A4 paper – inside this drawing (we shape it like
a gingerbread person for simplicity) pupils write words or sentences explaining
what this character thinks and feels about the events and people they
encounter in the story.
Split this into three parts from head to feet, signifying the beginning, middle
and end of the story.
Around the outside of the drawing, they should describe external factors –
their environment, key factual events that happen in the story and their links
with other characters. To take it a step further, they could also write down
what other characters think of their chosen person.
OUR CHARACTERS ON STAGE
Ask pupils to identify and write what makes each character interesting to an
audience. They should work out why we like them, how they might make us
feel, and what each character wants to achieve in the story.
The final point is key to creating drama – everybody in a story wants to gain
or achieve something – what is this for each of our characters?
1-5 POSE
Pupils walk around the room and balance the space. Start with the instructions
Stop, Go, Jump and Clap. When you call these out they must all do the action.
Once focused, call out a number from 1-5, and they should get in to a group
of that size. Then should work together to create a sound and pose to represent
one of the characters in the story. You can also extend this to include them
working together to show places like a battlefield or circus.
Mix up the group sizes by asking them to walk around the space between each
pose, finding the most interesting journey as they do.

cft.org.uk/schools
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WHO MAKES THE PRODUCTION?
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A STORY FROM
MICHAEL MORPURGO

Celebrated author Michael Morpurgo shares how The Butterfly Lion
was created from different ideas, his thoughts on adapting the story
for the stage, and his hopes for audiences watching the show.
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McKenna, Love, (and I meant it)
Michael Morpurgo’. As I’m shy,
I asked the man at the hotel recept
ion to give it to her, and I
flew back to England. I had a lett
er from Virginia a week later
saying ‘I loved the book and if you
ever write one about a lion,
please let me know because I cou
ld help.’
But I still had no actual story.
Later, I was at a boring party. Som
ehow we all exchanged stories
about grandfathers and this serious
ly loud man goes, “Oh my
grandfather, he was in the First Wo
rld War, you know”, and I’m
really glad I listened to his story.
It was heroic, involving a circus,
a lion and a symbol of Britain and
I thought, this is so wonderful,
I’m going to set my story in the
First World War.
I wasn’t alive in the First World Wa
r, which will surprise quite
a lot of children. As a writer, I wan
ted a way of getting back to
an earlier time. When I was seven,
I was at a boarding school in
Sussex, and I ran away. I missed
my mum and my home was in
Essex, 100 miles away. I went out
of the big school gates, turned
left and started running. I knew tha
t if I was caught, I would
be caned because that’s what hap
pened if you did anything
wrong. So I just ran and ran and
ran.
I have a strong memory of this, it
was pouring with rain, and
an old lady with a dog in a car ove
rtook me. She wound down
the windows and said, “You’re run
ning away, aren’t you? You’re
from that school up the road, you
have the uniform.” I said
“Yes”, and she said “Well you can
’t, it’s raining – where’s home
dear?” “Essex”, I said. “Well tha
t’s miles away”, said the old
lady, “come in the car, you’ll catc
h your death.”
Now, we all know you should nev
er, never, never get into a
stranger’s car; but it was a long tim
e ago, she was an old lady
and I was soaking wet and really
scared by now over what I had
gotten myself into. She took me
back to her home and sat me
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down in front of her stove, took my wet shoes off, put them
in the oven and gave me a sticky bun and some hot tea.
She was a very old woman and there was a photograph on the
fireplace of her late husband in uniform, who’d been killed in
the First World War. That’s what she talked about when we were
having our sticky buns. He had been very brave and she said,
“Well you can be brave, can’t you?” It made a huge impression
on me, and I thought that’s what I’ll do, I’ll begin this story
with a boy running away; so then I sat down and wrote
The Butterfly Lion.
That’s how it all started, but now it’s a stage production too.
For those of you seeing the show in a theatre, I hope you gain
a love of theatre. Amongst the thousands who are going to
come, there are going to be many who will be converted to
theatre for life. We’re trying to give you an insight into the
power of music and drama, and also give you the confidence
that you can take part.
Some pupils coming along will end up working in theatres. I
know this because it happens with books, it’s exactly the same.
If you give the right book to the right child at a certain moment,
life completely changes, and they become not just book readers
but book makers or illustrators. I love the fact that it opens
doors for people.
This is what the arts should do; it makes you think when you’re
young, you want to reach out for more and yearn to be a part
of it. One of the reasons I’m here is that I really want to be an
actor! Now I’m 75, it’s a bit late but I really love theatre because
of the life that it brings to stories. I’m completely fascinated by
how it’s done and I would love to be seven again and go to a
theatre. The wonderful thing about the world of the arts today
is that there is brilliant quality stuff for children.

cft.org.uk/schools
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CREATING BERTIE’S WORLD
Simon Higlett has designed the places we visit and costumes that actors
wear in The Butterfly Lion, working with others to tell the story in exciting
ways. Find out how he decides what audiences see, and what excites
him about the story…

What do you love about this story?
Its timelessness – taking place in lots of different periods simultaneously, and
the bending of time as we visit different people who tell our story and push
everything along in the play.
What in particular inspired your design for the production?
The chance to mix all the time periods and themes together, completely freely.
We visit the First World War, England, France, Africa and change locations very
quickly. It’s exciting as a Designer to have so much that the audience can
see on stage.

cft.org.uk/schools
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How does the design use technology to tell the story?
We’re using state of the art projection to help tell the story alongside the
actors and set. This will take the audience to different places during the show.
We’ll project images on the floor, set, walls and actors to create an exciting
visual treat.
Is there any difference between designing for a young audience and
for adults?
None at all. My job is to tell the story in the most imaginative and theatrical way.
You can do things on stage that don’t work on television or film, because it’s
a live experience.
How do you work with Dale (Director) and Nick (Puppetry) to create an
environment for animal and human characters on stage?
We mainly work together by developing ideas through drawings, models and
lots of discussion, and finally through rehearsal. We try to make decisions
as late as possible, responding to the different versions of the script before
we build anything.
Could you tell us the key steps involved in designing this production?
My work takes place in six stages. 1: I read the script and the book. 2: I analyse
the main themes and characters, deciding what we should show and what
environments they live in. 3: I begin a 3D model box using white card and paper.
4: I show this model to Dale and the Theatre staff to get feedback. 5: I develop
a finished model box to show everyone what the play will look like. Teams in the
Theatre can then work out how much it will cost, how long it takes to create,
and what materials we’ll use. 6: I use the model in a workshop, and work
with a team of set builders to supervise the actual building of my set.
What do you enjoy most about designing?
I enjoy solving very different problems and making seemingly impossible
staging ideas happen.
What advice would you offer someone who wanted to do your job?
You’ve got to be totally connected to it! It’s very hard work but extremely rewarding.
What would you like people to think or feel after watching The Butterfly Lion?
Hopefully extremely moved by the story. The First World War was a terrible waste
of human life, and changed so many families forever. I think our story reflects this
in a moving way.

cft.org.uk/schools
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THE VISION FROM
PAGE TO STAGE
Dale Rooks is directing our adaptation of The Butterfly Lion, introducing
audiences to new story elements whilst presenting what readers love about
Michael Morpurgo’s book. Find out how she collaborates with the adapter,
designers, actors and technical teams to create a memorable experience…

What did you love most about the book when you first read it?
It’s a compelling, profoundly moving and beautiful story. I love the characters,
themes, places and different time periods. I also love the message it gives us;
the importance of family, friendship and love. It’s a reminder of how we need
to maintain respect for humans and animals in equal measure. The story has
many layers: it’s moving, mysterious, magical and has a great twist, which
is so unexpected!
I love that the story transports us through so many different worlds – we visit the
plains of Africa, the countryside of England and provinces of France. Whilst reading,
I could visualise the events happening; the animals around the waterhole, the
soldiers fighting in the trenches, Bertie’s heart-breaking separation from the
White Lion, and a wonderful reunion!
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I am a great fan of Michael Morpurgo’s books because he doesn’t shy away
from tackling difficult issues. He is wonderfully observant and rarely misses
an opportunity to include life events, weaving them beautifully into his
stories. Magical!
You mentioned the different locations, time periods and many themes.
How did you work with Anna (Adapter) to capture different parts of
the book in a new script?
Even though The Butterfly Lion is a short book, it is an epic story as it introduces
a lot of events spanning over 100 years.
Anna and I started by having a discussion about place, time, themes and
characters within the book and how best to capture them within a script.
Anna then wrote a ‘treatment’ for the play; like a storyboard of important events.
After the second script draft, we worked with actors to get the play ‘on its feet’
and physicalise it. Alongside this, our composer Tom Brady created musical
underscore to feature as an integral part of the storytelling.
One of early decisions was to introduce generations of the same character, for
example we have a young, middle and older Millie; and an older and younger
Bertie and Michael. This has enabled us to move backwards and forwards in
time, with older Millie and Michael becoming our storytellers. The play starts
with Older Michael in the present day, which is different to the book. He then
very quickly catapults us back in time to when he was a child, introducing
us to his younger self in school, aged 10.
Are there any particular characters you decided to highlight?
Bertie is the hero of the story and is central to the narrative, but all the characters
are key components of Bertie’s life, especially the White Lion! We feature most of
the characters from the novel, and in our stage version, most of the actors have
different roles to play and some change characters a lot throughout the play.
One period the story portrays is World War I. How do you present this
conflict to young audiences?
World War I is one of the most prominent historical events in our nation’s past
and is an important feature of the history curriculum. I think it is important that
young people learn about the conflicts and consequences of wars. The war
is a crucial part of Bertie’s life.
It’s difficult to dilute the horrors of men going to war and the numbers of them
who died or were critically injured fighting for their country. We present war
scenes through a montage of stylised visual imagery, created through movement
and music to evoke the atmosphere. These sequences will hopefully portray both
the horrors and the bravery of young soldiers and will also highlight the
importance of comradeship.
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How did you decide the ways we’d meet animals in the story?
I immediately thought that puppetry would lend itself to the production and
become integral to how we tell this story. We work with a choreographer to ensure
that puppetry and movement are of the same world and feel integral to the style
of the play. There are a whole host of animals in Africa and we present them
in a different way, not all as puppets, but you will have to see the production
to find out how!
How have you worked with Simon (Designer) and Nick (Puppetry) to portray
different places and events on stage?
We identified important events and themes, then discussed how we could represent
the different places through set, costume and props.
We are being minimal with set, so the actors can bring the story to life through
text, movement and puppetry; supported by projection, lighting, music and sound.
We want to encourage the audience to use their imaginations to fill in the gaps.
With puppetry, we trialled ideas before going into rehearsals. Nick was able to see
how the puppets should move, so that he could design them afterwards. Nick
introduces puppeteers to breathe life into the puppets, convincing the audience
that they are living beings.
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Music and technology are big parts of the production – how do they help tell
the story?
These are key to this production as they help us to heighten the emotion of the
storytelling. We worked with our composer and the writer to ensure the music
and text exist in the same world.
We decided to introduce projected imagery to define a sense of place or a location.
Look out for the projection in the scene when Young Michael is running away from
school. He’s running on the spot with the environment swirling around him. You
will see that we create this with projections on the floor and the wall behind,
all supported by lighting.
Moving from place to place is quite a challenge when staging The Butterfly Lion;
projected images help us to move fluidly between locations.
The story is known and loved by children and adults – is it a challenge
to direct a story that people know well?
As a director I want to offer something exciting, inspiring and surprising for
audiences. I like to find imaginative and innovative ways of presenting the story.
I am aware that a lot of audience members will have read the book and I know
that they will be looking out for special moments to identify from the book. When
translating something from page to stage, I want it to be truthful and to honour
the author’s words. The book offers so many wonderful opportunities to be
creative and imaginative, and it has to keep the heartbeat of the story.
Our play offers an abstract retelling of the story however the script is close
to the book.
As a director, how do you work with young actors in the production?
The same way that I work with professional adult actors. The process is
the same and young people rise to the challenge of being introduced to
professional methods and techniques.
What advice would you offer someone who wants to direct?
Read lots of plays... Go and see lots of different types of theatre and other arts...
Talk to theatre directors whose work you admire... Look at professional theatre
director training courses... Be prepared to collaborate, to listen to other people’s
ideas and share your own... Learn to be resilient to the triumphs and failures,
knowing that your work will be constantly judged by people, including critics –
everyone will have a different opinion!
What would you like people to think or feel after watching The Butterfly Lion?
I’d like audiences to feel inspired and excited by the production and to go away
and reflect or talk about what they have seen. I’d like them to have an emotional
connection to the characters and story. I’d love them to use their own
imaginations – to fill in the gaps!
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EXPLORING THE
BUTTERFLY LION
The following pages provide inspiration and exercises to encourage
discussion and practical exploration of our unique adaptation
of The Butterfly Lion. We’ve split these useful resources into key
sections, and encourage you to use practical spaces such
as a hall where possible.

1. ICEBREAKERS

Introducing drama and teamwork

2. EXPLORING THE STORY

Breaking down and exploring key story points

3. STORYTELLING

Offering ways to tell stories using voices and bodies

4. PUPPETRY

A key element of our storytelling and production
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1. ICEBREAKERS
BALL AND CLAP
RESOURCES
• A large space (hall, drama studio)
		
AIMS AND OBJECTIVES
• To warm up effectively and create playfulness
• To develop concentration and listening skills
• To encourage teamwork between pupils
• Encouraging imagination amongst pupils
EXPLANATION
Ask everyone to get in to a standing circle. Send a fast paced clap around the circle,
each person should send one clap to the person next to them. Once the clap gets
back to you, send it the other way around the circle. Practice this a few times.
Next, ask for a volunteer to try and run around the outside of the circle faster than
the clap can travel around the circle, encouraging readiness and teamwork.
Once pupils have tried this a few times, you can introduce other elements. Another
element could be rolling an imaginary tennis ball, football and beach ball under
everyone’s feet one way, which they have to jump over, whilst sending a clap around
the other way. You will find that the clap and jump will meet and pupils in the middle
will have to send the jump and clap around simultaneously. Try this a few times to
challenge everyone to get the ball (the jump) and clap back to you at the same time.
Next, introduce a sound such as: ‘Hey’, ‘Ooh’, ‘Roar’ or ‘Halt’ – each noise should
be as quick as the clap or jump to create one sound around the circle.
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HEADS UP, HEADS DOWN
AIMS AND OBJECTIVES
• To focus pupils before continuing work
• To develop concentration and listening skills
EXPLANATION
Pupils create a standing circle facing inwards.
Explain that when you say ‘heads down’, everyone must look at their own feet.
When you say ‘heads up’ each person must look up quickly at someone else
in the circle. Two simple instructions, repeated.
If anyone looks up and that person is looking back at them, the pair sit in their
place on the floor. They are out.
Encourage pupils to commit to looking at someone else in the circle each time
you say ‘heads up’. They shouldn’t hesitate or look at the ceiling!
The game will continue until two people are left – once a few people are out,
you can draw people into a smaller circle to create a more focused game.
REFLECTION
Following the game, ask pupils what they noticed when making eye contact
with someone.

PEOPLE, SHELTER, STORM
AIMS AND OBJECTIVES
• To initially explore a key story setting
• To develop teamwork skills
EXPLANATION
Ask pupils to get in to groups of three (a four is okay!). Ask one person from each
trio to sit on the floor, with the other two making a shelter with their arms above
the person on the floor. Once they have done this, explain the three instructions:
When you say ‘people’ those sat on the floor move to a new shelter.
When you say ‘shelter’ all pairs (or trios) that are shelters must move and find
a new person to shelter. They don’t need to move as a pair!
When you say ‘storm’ it means everyone moves to find a new trio.
Practice these options a few times. From then you can begin to get trios out if they
are the last in to their new position. Keep going until you have one trio left.
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2. EXPLORING THE STORY
ACTION AND SOUND MACHINE
AIMS AND OBJECTIVES
• To delve deeper in to what a story is and how performers tell them
EXPLANATION
Ask your students to get in to pairs and label themselves A and B.
A’s will mime their morning routine. This could include waking up, getting ready
for school, eating breakfast, etc. B’s will create sounds for all of A’s mimes,
without talking about what they are doing. See some examples performed,
and then swap A and B over.
Next, join pairs into groups of 4 to create a dangerous journey in the African veld.
Two people should mime this journey, with the other two creating all of the sounds
for this, including animals, weather and the environment. Ask for some volunteers
to share what they have come up with.
REFLECTION
What is it like working together to create one story without words?

STORY DISCUSSION
RESOURCES
• Paper and pens, The Butterfly Lion plot points (included in this pack)
and Character Outlines (included in this pack)
AIMS AND OBJECTIVES
• To delve deeper in to what a story is and how they are structured
• To use discussion to understand The Butterfly Lion
EXPLANATION
In pairs, discuss their own favourite stories. This could be books, films, plays or
games. They should identify and share what makes it so interesting. Ask questions:
Why have you chosen that story?
What part(s) are most interesting to you?
Do you think that could happen to us in real life?
What can a story be about?
How are stories structured? (Beginning, middle, end)
What makes a good story?
This should spark a discussion about stories as they share back these ideas.
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THE BUTTERFLY LION FOCUS
Then focus on The Butterfly Lion and ask pupils to explore the following once they
know the story well:
What is the beginning, middle and end of The Butterfly Lion play? (Plot points are
included in this pack). There can be multiple points within a story but can usually
be condensed in to 9 parts (3 beginning, 3 middle, 3 end).
EXTENSION
Pupils can explore these 9 story points practically by creating freeze frames they
will rehearse and show back to others.
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3. STORYTELLING
RESOURCES
• A large space (hall, drama studio, spacious classroom, etc.)
AIMS AND OBJECTIVES
• To develop an understanding of storytelling and ways to tell stories
• To practice team work and communication skills
• To use drama and imagination as a way to explore The Butterfly Lion

AN UNEXPECTED STORY
EXPLANATION
Ask your pupils to get in to a circle facing inwards. Explain that as a team you will
make up a story with a beginning, middle and end. Try and aim for a climax around
the middle and a clear ending (or cliff hanger). The story will go around the circle,
with you starting, and each student will come up with one sentence that will fit
what happens next in the story. Each sentence must start with ‘Fortunately or
Unfortunately’ – meaning something good or bad must happen. Mention that you
are looking for twists in the story, new characters and that everyone is there
to help the story around the whole circle.
At the end, reflect on the best parts of the story, what was shocking and what was
interesting. Discuss how you can improve each time, and how we can encourage
and help each other.

SCENES
EXPLANATION
Split your pupils in to groups of six. Explain that in their groups they will be creating
a scene on their given scenario. Ideas of scenarios being:
Bullies in boarding school that turn into hyenas chasing a lion cub
From the trenches of WWI in to a circus
From being in the hospital in to sending the lion away
Poachers hunting a lion in to bullies hounding Michael
From a school lunch in to the trenches
If it is easier, ask them to create a scene on the first element, for example bullies
in a boarding school, and then add in the transition, for example going in to hyenas
chasing a lion cub.
Once they have come up with their scene, ask each group to perform it – giving
each group 2 minutes max to perform. After, discuss as a group what they have
created and seen.
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4. PUPPETRY
CREATING PUPPETS
RESOURCES
• A large space (hall, drama studio) and multiple large pieces of paper,
different sizes – this can be newspaper
AIMS AND OBJECTIVES
• To introduce the theatrical element of puppetry
• To provide knowledge of bringing creatures alive on stage
• To practice listening and teamwork skills
EXPLANATION
Each pupil is given a piece of paper. Ask them to scrunch up the paper and
to make two points to hold. You may find having an example helpful to show –
remember that it does not need to look like a real creature.
Ask them to begin with their creature asleep, watching how it breathes.
Tell them to keep a keen eye on how they are operating their puppet.
In their own time, their puppets should start to wake up. Pupils should decide
how their creature is feeling and how that affects their sound.
Once they are ready, encourage them to move their creature around in their own
area of the room, asking them which part is leading its movements.
Next, ask them to gravitate into groups of four with their creatures, and ask them
to become a pack. Begin to get them to make journeys across the room together.
Possible thinking points could be:
How do they move together? Are they fast, slow, light, heavy?
Is there a leader?
How do they interact with each other?
Is it easier to move as a pack, or to move on your own?
KEY POINTS
To help discussion, we asked Nick Barnes, who has developed puppets used
in The Butterfly Lion, to offer some tips on working with puppets.
Key points in puppetry to remember are:
Gravity – remind pupils about this as they create puppets. We remain rooted
to the ground when we move – these creatures should as well.
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Puppet axis – Move puppets in realistic ways. Knees, elbows and heads should
bend and move in particular directions. You should choose key parts of the puppet
to move, instead of every part being moveable.
Breathing – Use this for puppets, but don’t over complicate it. Your audience
shouldn’t see every breath (as you can’t with humans), but it should be used
to emphasise or sit before or after key movements in puppets.
DISCUSSION
From this you can discuss larger puppets like those used in The Butterfly Lion.
Possible discussion points could be:
How would we operate the puppets in the production?
Where would we hold these puppets?
How many people would be needed?
Do you think a larger puppet is easier to work with than a smaller one?
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