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‘Is this a dagger which I see before me,
The handle toward my hand? Come, let me clutch thee.
I have thee not, and yet I see thee still.’
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CHICHESTER FESTIVAL THEATRE
Chichester Festival Theatre is one of the UK’s flagship theatres, renowned for
the exceptionally high standard of its productions as well as its work with the
community and young people. The Festival Theatre’s bold thrust stage makes
it one of England’s most striking playhouses; a studio theatre, the Minerva
Theatre, sits nearby.
Rooted firmly in its community, the Theatre runs a Learning, Education and
Participation (LEAP) programme that is a beacon of excellence and inspiration
to its local audience, as well as being home to the country’s largest youth
theatre with over 800 members.
LEAP creates a year-round programme of practical workshops, projects, talks,
tours and performances. We aim to excite and inspire individuals that engage
with us, encouraging all ages and abilities to take part.

EDUCATION AT CHICHESTER
FESTIVAL THEATRE
Our education work offers vital opportunities for students to develop transferable
skills, such as communication and teamwork, alongside an awareness of creative
careers available.
Inspire your students through exciting workshop opportunities linked to our
productions, or partner with us for long-term projects designed to develop
learning across curriculum topics.
We also offer a range of talks and events linked to productions, enabling
students to hear about how our work develops from page to stage.
For details about opportunities for schools at Chichester Festival Theatre,
visit cft.org.uk/schools or contact us at leap@cft.org.uk or
call 01243 784437.
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CONTEXT TO MACBETH
The year is 1606. Britain is in the midst of the age of discovery, King James I
is on the throne having united England and Scotland after the death of Queen
Elizabeth I, and London has a burgeoning theatre scene. At the heart of this is
playwright William Shakespeare and his company the Lord Chamberlain’s Men.
At this time, they are preparing to perform their new piece, a tragedy about
Scottish royalty called Macbeth.
Theatre in this period was very different to today. Each character was played
by male actors regardless of their gender. Music was commonly heard in plays
alongside the action on stage. Sets were far less likely to be part of the play,
with theatre-makers opting to use language instead of scenery to create
stories on stage.
The piece is being performed at the Globe Theatre, the location that many
audiences saw Shakespeare’s work for the first time. Like many theatres of the
day, it was a multi-sided structure with a central, uncovered yard surrounded
by three tiers of covered seating and a bare, raised stage at one end of the yard.
Plays would be performed in the space regardless of the weather, meaning that
spectators in the yard, and sometimes performers on stage, would get wet in
rainy weather. As a result, audience members would pay less to stand in the
uncovered yard (one penny) than to have a covered balcony seat (two pennies).
As a comparison, one day’s worth of food and drink for an adult would have
cost four pennies on average.
The costumes that the actors in this time are wearing are not historically accurate.
They are modern (for 1606) and depending on the importance of the role in the
play, quite elaborate. These costumes were often clothes worn by noblemen of
the period who had handed the garments down to the theatre company. As theatre
of the time didn’t include much scenery, companies relied on the playwright’s
language and their expensive costumes to both set the scene and provide
the spectacle that audiences had paid to see.
The play begins with three witches coming from a trapdoor beneath the stage.
This was a controversial opening scene in a time when witches were viewed
as evil, demon-like and potentially real, beings. As an example of the fear across
society in this period, the trial of the Pendle witches took place in 1612, with
ten of the eleven accused found guilty and executed by hanging.
Supernatural beings and actions were, however, a popular talking point at the
time, with King James I writing a book on the subject. This national curiosity
with the divine translated into the theatre, where characters who entered from
galleries above the stage were seen as coming from the heavens, whilst
those who entered from trapdoors below viewed as entering from hell.
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FROM PAGE TO STAGE:
WHO MAKES THE PRODUCTION?
Find out how our production and creative team members collaborate
to ensure the show delivers the vision of the director and designers.

Director
Designer
Lighting Designer
Music and Sound Designer
Video Designer
Movement Director
Fight Directors
Voice and Dialect Coach
Costume Supervisor
Props Supervisor
Hair, Wigs and Make-up Supervisor
Assistant Director
Company Stage Manager

Paul Miller
Simon Daw
Mark Doubleday
Max Pappenheim
Tim Reid
Angela Gasparetto
RC Annie
Charmian Hoare
Caroline Hughes
Sharon Foley
Matt George
Hana Keegan
Robin Longley

Director Paul Miller shares how he has collaborated with the creative team for Macbeth:

“

There is an implicit challenge in telling this psychological story on a
huge stage - how do you make it epic and intimate at the same time?
Through the design, there are so many visual elements, including video
content, that emphasise the thrilling, horrifying and exciting tale of
Macbeth. The filmed content is suggestive of tone, a change of place
or a shift in mood, taking its cue from moments in the play. It isn’t
literal – we don’t use video in response to lines, but we can be
incredibly clever in the way we move between settings to tell the story.
The work of our creative team has also enabled us to expand the story
with a sound score which evolves through the piece; physical and fight
work, ensuring the original primitive violence remains; and movement
direction, bringing a varied and engrossing use of space on stage.
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MACBETH : AN OVERVIEW
The play includes a complex plot, numerous themes and major consequences
for key characters. We’ve summarised the action as a handy starting point
to explore the story.
FORESHADOWING
Prophecies by the Weird Sisters, or witches, are the foundation for events throughout the
play, even though Shakespeare provides foresight into seemingly impossible events.
The battle in Act 1 foreshadows the bloodshed later in the play. Macbeth hears voices
as he kills King Duncan, foreshadowing the restlessness and voices that plague both
Macbeth and Lady Macbeth.
CONFLICT
Brutal conflicts form large parts of the play, however, it is internal conflicts that inform
the audience about each character. Macbeth is torn between his ambitions and morals.
The future of Scotland is placed under threat by Macbeth’s eagerness to consolidate
power quickly, leading him to doubt himself and his actions further.
Lady Macbeth also faces the consequences of her actions, as she descends into
madness towards the end of the play, questioning the choices she has made.
RISING ACTION
Macbeth and Banquo’s encounter with the Weird Sisters, or witches, is the starting
point for Macbeth’s tyranny. The prophecy inspires Lady Macbeth to encourage her
husband’s plots, and Macbeth is given a vision of his potential power.
CLIMAX
This comes with Macbeth’s murder of King Duncan in Act 2, Scene 2. This is a turning
point for Macbeth, who must now cling on to and increase his power following this
terrible act.
FALLING ACTION
Macbeth’s increasingly brutal murders (of Duncan’s servants, Banquo, Lady Macduff
and her son); Macbeth’s second meeting with the witches; Macbeth’s final confrontation
with Macduff and the opposing armies.
THEMES  
Include ambition, power, masculinity, fate and temptation. We’ll explore key themes
further on page 9.
MOTIFS
These include violence, prophecies, supernatural encounters and hallucinations.
SYMBOLISM
Bloodshed, the changing weather throughout, and the dagger that Macbeth sees in Act 2.
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OUR CHARACTERS
DUNCAN
Accused of murdering...
MACDUFF

MALCOLM

Honours...
Kills...

Kills his family
Kills...

BANQUO

Kills...

Provokes...

LADY MACBETH

MACBETH

Prophesies the future

THE THREE WITCHES

cft.org.uk/schools

7

PLOT SUMMARY
Macbeth’s tragic tale has many elements which converge to create pain for
himself and others around him. Key moments in the plot are explained here.

ACT
ACT 1
• Macbeth and Banquo return from successfully fighting a
war with Ireland & Norway. They are met by three witches
who prophesise that Macbeth will become Thane of Cawdor
and King of Scotland whilst Banquo will father a line
of Scottish kings.
(Scene 3)
• Macbeth is awarded with the title of Thane of Cawdor
in recognition for his services during the recent war.
(Scene 3)
• Macbeth discusses these events with his wife Lady
Macbeth who encourages him towards killing King Duncan.
(Scene 5)

ACT
ACT 2
• King Duncan comes to their castle in Inverness and
is killed by Macbeth.
(Scene 2)
• Following their father’s murder, Malcolm & Donalbain
flee Scotland.
(Scene 4)

ACT
ACT 3
• Macbeth becomes King of Scotland and hires two men
to kill Banquo and his son.
(Scene 1)
• Banquo is killed but his son Fleance escapes.
(Scene 3)
• At a banquet, Macbeth is visited by the ghost of Banquo.
(Scene 4)

ACT
ACT 4
• Macbeth visits the Witches a second time who inform him
that he should beware Macduff, that he cannot be harmed
by anyone born of a woman and that he is not in danger
until Birnam Wood comes to Dunsinane Castle.
(Scene 1)
• Macbeth orders the murder of Macduff’s family.
(Scene 1)
• Macduff hears of the murder of his family and swears
his revenge.
(Scene 3)

ACT
ACT 5
• Lady Macbeth descends into madness and eventually
is reported to have killed herself.
(Scene 1)
• Malcolm’s English Army approach Dunsinane using
branches cut down from Birnam Wood in order
to disguise their advance.
(Scene 4)
• Macduff and Macbeth meet and fight. Macduff informs
Macbeth that he was delivered via caesarean section
and therefore not considered to be “of woman born”.
(Scene 10)
• The prophecy is finally completed when Macduff
slays Macbeth.
(Scene 11)
• Malcolm is crowned King of Scotland.
(Scene 11)

• Macduff has fled to England to join Malcolm who is raising
an army to overthrow Macbeth.
(Scene 6)
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THEMES IN MACBETH
Macbeth is rich with themes, evoking enduring questions about power,
royalty and families that still apply today, alongside obsessions in society
at the time such as witchcraft and the supernatural. These key themes
are starting points for discussion, debate or practical exercises exploring
each important theme in the story.

Prophecy and Fate – The events in the play are centred on the prophecies of
the witches, credited as Weird Sisters. It is almost certain that Macbeth would
not have acted in the way he did had he not received the prophecy by the three
witches. A belief in characters of their supposed destinies drive many of the
motivations in the play.
Q Identify the key events in the play. Would you say these events
are inevitable?
Q: How might the story have played out differently if Macbeth and
Banquo hadn’t met the Three Witches?

Greed – Once Macbeth sees an opportunity to gain more power, it is greed
that drives him to become King of Scotland and then to hold on to the throne
once he had ascended to it by any means necessary. Greed drives our lead
character to commit treason and to murder innocent family members
of his enemies.
Q: What is the difference between greed and ambition?

Power – Macbeth is a play that is founded around the structures and struggles
of power. From the moment that Macbeth is awarded the title of Thane of Cawdor,
his desire for more power continues to increase. This is despite the fact that
we rarely see Macbeth wield his newly-acquired power in the play except
to protect the power he already has.
Q: What is power and what does it mean to wield it?
Q: Give an example of how this benefits a character and is a negative
force for another in the play?
Q: What examples can you think of where power is used in this way
in recent times?
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Masculinity – Coupled with power comes a state of toxic masculinity for these
powerful or power-seeking characters. In a time when wives were expected
to be subservient to their husbands, Macbeth exercises his masculinity with
dangerous results, both over Lady Macbeth and others. In turn, Lady Macbeth
challenges his masculinity by insinuating he is unable to have children.
Q: How is masculinity perceived by key characters such as Macbeth
and Lady Macbeth?
Q: How does Lady Macbeth use Macbeth’s own thoughts on masculinity
to her advantage?

Feminism – The Witches’ prophecies trigger the events of the play and Lady
Macbeth drives her husband forward, encouraging his plotting. The female
characters are in control and the behaviour by women in the play can be said
to contrast with social expectations of women during Shakespeare’s time.
Q: What is your opinion of how female characters are presented in Macbeth?
Q: Are Lady Macbeth’s actions those of an ambitious person or
a ruthless plotter?
Q: In what ways do the methods of pursuing power differ between female
and male characters?

Temptation – Following Scotland’s victory in war preceding the events of
Macbeth, there is no clear indication that Macbeth harbours any desire of power.
It is when he is given the vision from the witches’ prophecy that he starts to
believe he should have more power, and more worryingly that he is entitled
to it. This is spurred on by his wife Lady Macbeth who strongly encourages
her husband to kill King Duncan. Lady Macbeth and her husband have a
highly-charged and seductive relationship in our production, highlighting
their shared temptation throughout their marriage.
Q: Can you think of examples in the media when a person has been tempted
to do something they shouldn’t? What was the impact of their choices?
Q: At which points in the production is there a close connection between
the couple?
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Supernatural – One of the most famous scenes in Macbeth comes in Act 3
Scene 4 when Banquo’s ghost haunts a banquet that Macbeth is hosting shortly
following Banquo’s murder. This scene alongside the use of the witches as an
element of the play’s storytelling provide an example of Shakespeare’s use
of the supernatural in his work.
Q: How does the use of ghosts and spirits affect the way in which the story
of Macbeth is told?
Q: What does the inclusion of the supernatural tell us about the context
of the play?
Q: How would we view the witches, or Weird Sisters, if Macbeth was
created today?

Children – With children, and a bloodline, comes power in Macbeth. Both
Banquo and Macbeth place great importance on this, with Macbeth murdering
his friend and, as he believes, Banquo’s son Fleance, to ensure there will be no
future monarchs in Banquo’s family. Macbeth believes this will end the prophecies
put forward by Witches. Lady Macbeth has previously had a baby, which is
presumed to have died, and there are references to the couple struggling to
have children, therefore failing to provide Macbeth’s heir. As part of Macbeth’s
plot, Macduff’s children are killed, and this harrowing loss encourages him
to seek revenge.
Q: What evidence is there to infer that the loss of a child has significantly
changed Macbeth and Lady Macbeth as a couple?
Q: How does Shakespeare use wordplay and subterfuge to offer the
audience an ‘impossible’ prophecy to Macbeth?

Madness – Towards the end of the play, Lady Macbeth has been driven towards
madness by the events of the story. Whilst it is unclear exactly what causes her
to take her own life, what remains clear is that as with her husband (who is
perceived to have himself gone mad when talking to Banquo’s ghost in Act 3
Scene 4), the characters who have done wrong receive their comeuppance
in Act 5.
Q: How can we look at the story of Macbeth from a mental health
perspective today?
Q: Are there any examples of how other characters in the story perceive
the mental health of Macbeth and Lady Macbeth?
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MEET THE DIRECTOR
Interview with Director Paul Miller

Tell us about your early relationship with theatre?
I was born in Chichester and my family goes back several generations on the
south coast. I had my first proper theatre experience at Chichester Festival
Theatre in 1977, seeing a Christmas show called Follow the Star. I saw a lot
of the summer productions in the late 70s through to the mid 80s, so it was
my theatrical upbringing.
You will be reunited on this project with John Simm. What is that like, and
what can people expect from his performance as Macbeth?
He’s a remarkable stage actor; if you’ve never seen him on stage you have to take
this chance, because he’s got a real stage presence and voice and intelligence. That
quality of nervous, flickering thoughtfulness that he brings is perfect for this part.
Macbeth is one of Shakespeare’s most well-known plays. How will you
approach this production?
Unlike some of Shakespeare’s other plays, I don’t think it suits utterly transposing
it to a contemporary world where, for example, guns are freely available; the way
that the deaths are specified has a kind of primitive quality. We’re trying to conjure
a world that feels recognisable but a little remote, like some frozen part of Northern
Europe, maybe 100 years ago, but where a physical brutality is still very much
part of life.
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Macbeth is a very famous play and in theatre circles there’s a tendency for people
to ask a director ‘what are you going to do with it?’. I always think it’s important
to remember that on any given performance, for a sizable number of people, this
will be a story which they’ve never seen before. So I look forward, hopefully,
to telling the story freshly, for them.
What is your vision for how you want Macbeth to be viewed by audiences?
Macbeth starts on a journey into his own mind. He’s both delusional but also
very self-aware and fascinated by the inner contours of his own mind and his
soul. It’s more of an existential exploration really, about two people and ultimately
one person’s journey away from reality itself. Take the famous line, ‘Is this
a dagger that I see before me? ’ – Macbeth no longer knows. It’s as if the
whole of material reality has dissolved.
I also think it paints a very brilliant, vivid picture of the isolation that comes
with power. The more power is exercised arbitrarily, or irrationally, the
more fundamentally isolated the person becomes.
This production takes place at a politically turbulent time for the United
Kingdom. Were you tempted to present this story in the context of today?
One of the reasons I didn’t want to put it in a modern political setting is precisely
because it might reduce it. It’s most potent when it exists as a metaphor. But
I think it’s very easy to see all sorts of contemporary parallels: people make
one terrible decision and that leads inexorably to another bad decision, and
they get more and more boxed into their own position.
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REHEARSAL DIARY
Here’s a glimpse into the Macbeth rehearsal room...
WEEK ONE: LONDON
Our rehearsals begin in London before transferring to Chichester.
We begin the week with a meet and greet in which the entire cast, production
team and the CFT Artistic Director mingle with tea and food to get to know
each other. This was followed by a presentation of the set and costume designs
by the Designer. We then moved straight into sitting in a big circle and reading
through the play.
We then begin the process of ‘table work’ in which the Director and cast sit
together, read a scene at a time and then discuss or ask questions. This is the
Director’s chance to encourage actors to explore their characters and the story
structure, but also share their unique understanding of the play, why it is
important or meaningful to them.
Towards the end of the first week our Movement Director started working with
the Weird Sisters on how they would move as a group, running or walking around
the circle created in the space. She then worked with all the actors playing
Thanes and Lords to develop their individual body language and the physical
power dynamics between them.
During lunch, the production team meet with the Director and stage management
team to discuss work in progress on set, light, costume, sounds and props.
Finally, our two Fight Directors worked with the actors playing Macbeth and Macduff
to choreograph their final and bloody fight. They begin with a physical fitness warm
up, then introduce practice swords, choreographing the fight step by step so that
it looks believable but is safe for actors do each performance. Real swords are
only introduced once the actors feel comfortable with the steps of the fights!
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WEEK THREE: FINAL WEEK BEFORE MOVING TO CHICHESTER…
This week, our Assistant Stage Managers brought stand-in props and costumes
for the actors to work with and wear in their scenes, whilst the ones they will
use on stage are being made. We spent each day working on individual scenes,
playing with where the actors move and how they interact. We rehearse different
scenes repeatedly, sketching the blocking and making sure it looks and sounds
as good as possible. This means not all of the actors are in the room at once,
instead they come in at different times for their scenes.
Throughout this time, our costume, props and set teams are working in
conjunction with the Director and Designer to try new ideas, change the
materials used in the design, and to test what works best for the production.
When actors are not in rehearsal, they are learning lines, meeting with our
Vocal Coach or having costume fittings. At the end of each day, the Director
decides what he wants to work on the next day in collaboration with the
Stage Management team. This information is then sent to the actors
as the daily ‘rehearsal call’.
Later in the week, the young actors who play Fleance and Young Macduff join
us in the rehearsal room. Two boys train to play each character so that they
do not have to perform every night and can instead alternate. As both young
characters are involved in gruesome fight scenes, our Fight Directors work
with them to choreograph these scenes.
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UNDERSTANDING MACBETH :
RESOURCES AND EXERCISES
FOR THE CLASSROOM
The following pages provide inspiration and exercises to encourage debate,
discussion and exploration of key aspects of our unique production of
Macbeth, inspired by work in the rehearsal room to bring the production
to the stage.
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WHAT IF?
RESOURCES
• Paper, pens
• Key plot points
• A large space, such as a drama studio
AIMS
• To develop awareness of the story
• To explore which elements of the plot are inevitable
EXPLANATION
Students are placed into groups and asked to examine the plot of Macbeth.
Each group creates a diagram of how the actions of different characters has
direct consequences on other characters in the play. We have created a similar
introduction to characters on page 7. One example is Lady Macbeth’s
encouragement of her husband to kill King Duncan.
These links might be best presented as a family tree style diagram.
Following this, students are asked to re-tell the story of Macbeth with one element
changed from Shakespeare’s original.
Examples to change could include removing the witches, changing the personality
of Lady Macbeth, Banquo’s character becoming more adversarial.
Depending on the group, you can choose to allocate the element they will change,
or allow them to choose this.
Similarly, you can choose for the group to share the element before they present
their re-telling or for the audience to guess the element whilst watching it.
EXTENSION
Students can devise practical scenes to reflect key moments in the story having
changed one element. This could be their original take on the beginning, middle
and end of a selected plotline or the whole story.
DISCUSS
How does changing one aspect affect different characters in the story?
Do key events still happen because of the will of characters, or are these changed
because of how students have adapted the story?
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CONTEMPORARY CHARACTER STUDIES
RESOURCES
• Paper, pens
• Character list and optional key facts
		
AIMS
• To develop understanding of key character
• To provide clear character comparisons with society today
EXPLANATION
Students are asked to choose one character and identify as many different traits
as possible.
They should then consider who this character might be if they were to exist today.
Below are some questions and thoughts they may want to consider when creating
this character, as if we were to meet them today:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

What is their job?
Are they good at their job, and do they enjoy it?
What is their morning routine?
Where do they live, and who with?
What are they afraid of?
What makes them happy?
What do they stand for?
What angers them?
What music do they enjoy listening to?
What hobbies do they have?
Tell us their opinion of a news story they heard recently
Who are they close to?
What is their dream?
Tell us something they regret doing

Once they have come up with their character, they will then have the opportunity to
present them. This could either take place to the whole group or in smaller groups.
The more characters that can be examined, the better. Encourage students to
choose some characters where less information is given about them in the play.
Optionally, students could also interact amongst each other as their characters
in order to add another dynamic to their character-building.
DISCUSS
What is eternal about these characters, and what is defined by the society
and time they exist in?
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A MACBETH FOR TODAY
RESOURCES
• Key plot points
• A large space, such as a drama studio
• Chosen script extracts
		
AIMS
• To devise important plot points retold for today
• To develop awareness of character intentions and the impact of their actions
EXPLANATION
Ask students to explore different plot points in the play and consider how they might
transpire in different contemporary settings.
Students are encouraged to consider real-life examples which have parallels with
events in the play. Examples may be political leadership contests or media exposure
of modern-day astrologers and fortune tellers.
In small groups, provide students with two different extracts of the play. They should
devise two short scenes to change these points in the play into a contemporary
setting. You could challenge students to write dialogue as they devise.
Encourage students to use the personalities and intentions of characters in Macbeth
in these new settings.
Students should share back scripted or devised work with others, and be challenged
to explain character intentions, and what may have happened before and after the
scenes they have shared.
DISCUSS
What are differences between the original and new scenes?
What remains similar in these scenes, and how does this reflect on society now?
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DEFINING LADY MACBETH
RESOURCES
• Paper, pens
• Script extracts
		
AIMS
• To develop clear opinions of Lady Macbeth
• To explore key moments related to the character in the story
EXPLANATION
Lady Macbeth is one of the most complicated and maligned characters in the
story of Macbeth. Is she pure evil or is she simply looking out for the best interests
of her husband? Are her actions manipulative or are they caring? Is she selfish
or is she empathetic?
Below are two script extracts that form the basis for the two opposing sides of the
argument. Students should be split into four groups and tasked with arguing each
side with the final result being a debate.
Students should highlight other actions by Lady Macbeth from throughout the play
to support their arguments.
Act 1, Scene 5: GOOD
Glamis thou art, and Cawdor, and shalt be. What thou art promised. Yet do I fear thy
nature, It is too full o’th’ milk of human kindness to catch the nearest way. Thou
wouldst be great, art not without ambition, but without the illness should attend it.
What thou wouldst highly, that wouldst thou holily; wouldst not play false, and yet
wouldst wrongly win. Thou’dst have, great Glamis, that which cries, ‘thus thou must
do’, if thou have it; and that which rather thou dost fear to do, than wishest should
be undone. Hie thee hither, that I may pour my spirits in thine ear, and chastise with
the valour of my tongue all that impedes thee from the golden round, which fate
and metaphysical aid doth seem to have thee crowned withal.
Act 1, Scene 5: BAD
The raven himself is hoarse that croaks the fatal entrance of Duncan under my
battlements. Come you spirits that tend on mortal thoughts, unsex me here, and fill
me from the crown to the toe, top-full of direst cruelty. Make thick my blood, stop
up th’access and passage to remorse, that no compunctious visitings of nature
shake my fell purpose, nor keep peace between th’effect and it. Come to my
woman’s breasts, and take my milk for gall, you murdering ministers, wherever,
in your sightless substances, you wait on nature’s mischief. Come thick night, and
pall thee in the dunnest smoke of hell, that my keen knife see not the wound it
makes, nor heaven peep through the blanket of the dark to cry , ‘Hold, hold’.
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